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Abstract . s v VoW

.: AR instrument was developed to measure the factors that parents

perceive as affectihg their ability 'to raise their child and

S
the competencies that parents desire for their children to

A3
EY

have by age six. This instrument was administered to two

samplés. The information derived from these samples indicate
that this instrument.would be useful-in a group setting.

Reliability.and validity are not sufficiently established,.

indications existed that they were adequate. )

-
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Introductlon

,This paper explalns the ratlonale for and the development

¢
of ‘a questlonnalre whose pr:mary pnrpose is to survey the -

educat10na1 attitudes of preschool parents. This questlonnaare ,

s an attempt to: satisfy a need for a short, large sample

a

dlstrlbutlon survéy which can be dlrected at many dlfferent .

S St

socio-economic segments of- the populetlon. The final eyaluation
of its effectiveness of course cannot be judged unZil it has

been used effectively 'in many different situations and ‘has

~

provided'ﬁseful informatiorn. However, there are many'ﬁays

in which it can be evaluated in 1ts developmental prdgess and

\

these are explalned in th1s paper.

19 -

A% 1 " g . -
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Puroose of Ouestlonnalre ¥ .

This questlonnalre is belng designed #o provide, 1nformatlon

J = *

for two ba51c areas. It is to be used to prov1de input into ‘
LY

.an educational needs analysis mcdel and it can also be used

to ?lasslfy portions of the populatlon”for purposes of research

in early childhood. -. « . y
In orher to determine what information is needed to improYe;

thé ongoing process of educational needs aﬁelysis,ﬁa°review e

of the literature was done in this area. When ldoking at the

methods beingesused and  the %ajure of the models. that are proposed,

-

a didtinction between two different types of needs assessment
can and should be ‘made. 'A need as we would like to défine it

is the differenee between that which is desired and that which

.
-

is available. In this context and educational need can be

/- - ) 4 \5 .
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thought of as that which'is necessary to bridge the gap between
¥ 2 -
the present educational situation and.resources and the desired
educational goals and objectives. ‘_ .
The distinction between the different assessment types, ot

can be. made by examining the two diEféren; ways an edueationaf X
need can be determined. 1) The people in the’educational ' f
population of interest.can be asked directly what they feél are,

the educational needs of the -community, ox 2) nThe desired state

(educational objectives) and the present state (educational

. resources) can be arrived at and then a comparison can be made

‘of the sampled populatlon; where in the second 1nstance this

I

by the assessors. This distinction'is not trivial. 1In the first
[ _d

case the respons1b111ty of comparzng educational objectives

w1th _resoukces at hand is’the respons1b11ity of each member

S

responsxbllity is left to the educatlonal needs assessor. The
& ] Al ‘.,' !

‘dlfference 11es in the interpretation-and use of the results. .

When us1ng the first method of needs assessment there
are two major problems in 1nterpret1ng what is implied.when/
the.members of the population agree upon a need. Flrst, the

assumption is made that the members of the population are aware

[

of all of the educational resources. This is certainly not ‘always

’ [

tHe case. Second, there is a problem that is séparate from the

’

first butvwhlch is compounded by it and that is Lhat different

goals and prior}tles in con]unctlon with perceived re%ources .

~*‘can produce the same needs. Although it can be argued that v

a.need haagﬁybe sat;sfled.no matter what the objective there .

'f) ———— '\._' -

is much 1nformatLon that 1s loét‘tn g s type of sampling and .

.
S * . r P
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it is(possible-that the need may not show at all.

The model that we would like to endorse is the -second .

S T

model -which wifi.exemine'the objectives of an educational
system'and the:resburces of the system before determining how |

to £ill the gap between the two.’ There are actually three

a

steps in the incorpbration of this model which include: 1)

-

': outlining the educational goals and‘objectives of the educational
sy%;em, '2) defining the current education processes and resources,

and 3)° comparing the desired goaisoand the actual practices

> of the systeimto determine the needs. 1In this. model steps 1

v u

7 and 2 can occur concurrently but both must precede the third ~

step. The questionaire thatswe are developing is attempting to
gfovide information for these first two steps.

There have been some attempt§ to define the Educatlonal product

o

desared (Nevada ‘State Department, ibe), GBeverly Hills Unified .
!
SChOOl Dlstrlct, 1972). There have also been”studies dealing with
-the.attitudes of the educatiqnal consumer -(Lang et al., 1968f,‘
(Jennings} 1966), but there has been little done in the way of
' combining these two types of studles and’ looklng at what are necessary
competencies or eduaatlonal objectives as viewed by the edupational
consumer. There is a ‘need for establishing the éducational‘priorities
;nd resources of the educational cbnsumer., ' \ -
N Despite the grow1ng emphasis on client involvement in
. agency decision making, there have been relatively few system-~
atic investigations of the attitudes, expectations and per-,
ceptions of client groups. (Hardler and Fredherd, 1971)

Stake and Gooler (1971) put it another way when they write:

LIt is apparent e o that there is a need for ways of v
expressing what people want schgéls to be.doing. We do have
priorities, what we fail to-havé are ways of representing
- them. " . ) ®

e . ! 4 . ) ™ 6 ) .
o . ~
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'Thisﬁléqk of sampling the educational consumers seems to be .~
- ' 7 . ’ L
particularly acute in the area.of early childhood education where /

: _ L .
the needs assessment 1n gengral also has fiot been as. extensive as-

3

in the otﬁér educational areas..iAllen, 19732. For this education

' system whicﬂ ;ontains studen%s of agg; one to five, we will co;sideq
tﬁe educational consumer:;d be the phrents since a ¢onsumer is
typically the person who is responsible for purchasing the product
and not necessarilylfhe direct fecipien£ ofathé gervice. -In this:‘

vdmcational setting this is certainly the case. The need for being
. .' . . , , ' g
responsive to the educational desires of this group is also ¥

r‘ -»6‘
More research into differences in preferences among
population groups into the details of these preferences
P - would seem necessary in order to tailor the expanded day
care services to individual communities: (Frost and
Schreider, 1971) .

.

' .strongly supported.

In addition to contributing to the general "area of educational

needs assgessment, this questioﬁaife will also contribute to the -

-

research area of early childhood gduéatipn.
. - . .

Recent studies (White, 1973), (Gordon, 1973), (Radin,b1970),l 9
and (Ainsworth, 1971) ha&é indicated\ﬁze importancé of parent-

-chiid interdction on_the development o comﬁetence; White (1973)

said: , o . ,
o * The mother's direct and indirect action with regard . .-
to her one- to three-year-old child, especially during the
second year of life, are ‘the most ‘powerful formative factors
in the -development of a preschool child. Further we would
guess that if a mother does a fine job in the pre~schoo:i
: years,  subsequent educators such as teachexs will find their
chances for effectiveness maximized. +¥Finally we would i
7 expect that much of the basic quality of the ehtire life of
. an individual is, determined by the mother's' action during
' these two yegrs (pg 242). ' ) o

re . D? ) ‘L. [} _9,

R ‘
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As White points out and as the other stydies support, parental\;h

activities during this period are crucially important. v

e B f" .

,However, due to the newness of these findings there 'is very
- - . = -

little information available as to'the/parental atEitudes and to

the variables affecting parents during this period. ‘ In the studies ¢

-~

sited above, the information generated about the parents involved
is based on small and reasonably select samples,which are generally

drawn from a population connected in some way with on-going
A . 8 4 B -
educational research efforts. ‘ J

>

ifhere is a clear'requirement for ihvestigatidn of the factors
that affect parental h;haviors relevant to development of
Echildren during early childhood. Spec1f1cally this information 151 »
required for reasonably large samples of lnleldualS that are 0

‘representative oi large population groups.
‘\
The questionaire is basically:bfoken up into two sections.

*

The ‘first section will be_ used to help define the situational.

variables concerned with the parents ability to educate their

children and the other part will determine what - competenc1es and

\
skills parents want of their childrenu . ,\\

.We view a measure-of situational yariables as a method to’,

help fulfill the educational needs assessment requirement for ° v

» - R - . - * ~ ) .
analysing the programs that would fill existing defecits in the P
parents' ability to educate their child. .In addition' a measure

of situational variables would be useful in~exam1ning parents

collective ahd individdal effect on development during early

childhood aswellas provxding a measure by which that effect cogld

be controlled for or assessed in studies examining other variables.
\ - g |

. C %

L L%
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A measure of outcomes parents de51 e would provide 1nput to

B!
ahy attempt to formulate terminal objectlves for programs that

are‘be;ng considered for 1mplementatlon w1th1n a communlty, “Far
$
too often parental at/;tudes and de51re$ have been consldered on;y
- n'-.

when.a program already 1s in tfouble rather than durlng the desagn

stage‘/’Thls same measure allows tlie researcher to assess the lmpact
el AN
of differlng parental.pré?erences on the ‘'development of the.ch;ld

as well as being able to cogtrol for any differences that are found. .

¢ - - .
. . -
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. they’believe are important to their child's behayior

: LT

- General Consxderat1ons PN L

The spec1f1c aim was to develop an 1nstrument to determine’
and descr1be parental percept1ons of tHe situational

variables that afféct thém and tle-competencies that

-

R

at ‘age. -six. "This data is ekpected to be used for educa-

tional needs #nalysis and educational research.” For ,
educational needs apalysis the data is to be used’ to deter-

mine within which area programs are required as well as to

determine which competehcies'parents cOnsider impo:r .nt.
For research purposes, the 1nstrument is intended to

be able to isdlate groups of 51m1lar parents.

- To meet the requ1rements set by the purpose of the

instrument 1t had to meet several cr1ter1a. In order to

. [

be useful for educaf:.onal needs analysls, it was determ1ned
that the instrument had to be capable of belng mailed. Use

of the ,mails, in turn, required that the instrument be short
enough to encourage the rec1p1ents to complete and return

«

it. Add1t1ona11y it had to be simple enough jn both

language and format to 1nsure unassisted comp}et1on.

This last requ1rement tied into the need to make the instzu-,

¢

ment useable across a wide range of social, economic, and

~

racial groups. This added to the need to'keepuboth }anguage

and format easy. ' B

a

~ Four possible formats were cons1dered. The format

whoosen had two sect1ons.7 Section I was the gsituational

rVariables. The situational var1ables were looked at for

+



8
both importance and valence. ?or-both importance ‘and

, 4 . . .
valence, the respondent was asked -to rank order the vari-

Fa

~

ables as well as to scale them on a seven point Likert type

)
scale. Section II was the competencies. It con51sted of

£ g

i the categorles of com tencies which thcfrespondents were

asked to rank order as well as an extensxve 1list of
% .

4
:cOmpetencies which the respondents scaled on a five p01nt

(Y3

”scale. The pilot study indicated that the format of
"Section I/was to complicated and. that the scale was in- .
sufficiently operationalized.‘ The final version dropped

- the rank ordering for Section ;,,retaining only the‘Likert
type scale. This scale ‘'was reduced to a five point scale
and each.p01nt was labeled A part was added’to Sgction II
wherein the respondent could choose which agency that he
felt was primarily re'sponsible for the.development of the
various categories-6f.competenc1es. This part}was-multiple

choice. . . , ‘ . ,

»

Definition of Content CoL L - .

Situational variables were deflned as ‘any resource, task
- gkill, or agency which parents perceived as affecting
their abiiity'to secure their desired competencies in their

Al‘

children.‘ Competencies were defined -as behav1ors, broadly

or(narrowly defined, of the child ‘at age szx. “ ; yal
\ ’ '

1

The dete 1n1ng of the exact items that fall into each
) of these categories was a difficult task. A literature -
search was conducted, however, few studiedywere fouﬂd

which were directed specifically at either of these areas. ‘
) ~

Material available suggested some 1ndividua1 51tuationa1

. "@:11- \(

+

2



, &
o ’ var1ables and competéncles wh1ch were important 1n SPQCIflc

¢ . . e

.- condrtlons and studles, Eﬁck1ng an investigation®which
| :vA wohld provide a complete list, a free response questlonalre a
» (See Append1x 1) was developed and adminjstered to a -
B . groqp ‘of 13 persons. Th1s group consistéd prlmarlly of
m1ddle to upper middle class parents of pre-school ch11dren. .

t L Some lower SPS ‘persons were included as:- well as some

persons not hav1ng pre-scthl chaldren.‘ Comblning the

- responses on the questionaire thh the 1nformatlon from! o S~
g i B
: = . the, avallable studaes a list of 51tuatlonal varlables "and -

AY
competehc1es was developed Th1s 11st was 1ncluded in the

- o 'pilot version.’ Th1s 11st was also rev1ewed by a PhD
level expert in Early Chlldhood Educatlon. Baced on the -,

1nformat10n from all these squrces, the list’ for the - L
. . & Y-

-~

f1nal version was prepared. LR

Item Qewelopment , ’ M 3 RPN

—
—
Pregl [

Ind1v1dual items weré relativelg/uncomplicated." Items

) f. /

in Sectlon I~were s1mply/t1e name asslgned to the 51tuatlonal
/ v

*

varlable plus a/brlef explanation,: where appropr1ate. , _\'
2 / S . 0
i %he categorles of: competenc1es 1n part 1 of Section II .

L3N e [

conslsted aga1n of the name of the category plusvtwo g& v
- Tt 1llustratlggs of the competency Part 2 of Section ©

II the 1ist of competencres,’consxsted ofJ%rlef descrlptlons
©,

of the 1nd1vidual competenﬁles. These descr1pt1gns ranged_,

" from one word to a short phrase. . . " ;e
. ’ . i
- These 1tems-were tested in the pilot, study. Several .
* -’ ‘ ) - \”a

ind1v1dual 1tems were changed s11ghtly in response to ~

0
I

»

misunderstandings among the part1cipants:/j1n addition' the

1|

s
® . ¢
) N . b4

- -
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. on the1r income, race, educa i

. . o
' 10 . . o

illustrative competencies in part 1 of Section II were -

_changed. ThESeliilustrations had been worded in a mixture

. . Y 3

of po§1t1ve and neutral wond1ngs. They were made to be
unlfOﬁmly positive. F1nally certain cateq. - .. Section I

»

were b@oken up into their individual compornonts. " sevetal

v
\

qrespondents felt that the components were distinct, and

thev had different feel1ngs toward the 1nd1v1dual Aitems.

- Y d

In add1t1on, the, 1tems wejt reviewed by a PhD level expert

in rese&rch methodology.

’

Add1t1onal Informat1on Requested

Since the 1nstrument was des1gned to go to a large number
of people ac;oss many groups, §dd1t1onal information was
requested to aid 1n the 1dent1f1cat1on of those groups.

~

Responderits were“ask\d to provide demographic information -

- marital status, and

number of children.

?

In addition to‘isolate the particular re§90ndents
most relevant to the aims of this instrdmsnt, theyewerey\\
asked to fell how many children six or under thdt they have;
and whether any of those ¢hildren are attending a day care
center or preschobl. All questions were included in the . -
pilot version and revised in accordance with its results.

A cover letter which explained the project nas included.
Directions for the instruﬁent were provided. Each of

these were revised based on information from the pilot

1

, st"dy,ﬁ Additionally an offer of -information gained from

{ “
13



. 11
tl y was made to each respondent. The total instrument ¢

consxsted of the cover:'letter, the instructions, the
¢

questions, the personal 1nformatlon, and the offer of

résults, fof a total of 10 pages. This package is Appendix 3.
’ ) .

-
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, Sampling ', _ - e
To date there have been three diffez&ht popnlation samples
involved inqthe development of the oﬁest onaire.: The - flrst sample
was used ,to generate é\htent valid Lt/ns for the questlonalre.:
This sample has already been dlsgussed The second and. thlrd

samples, were used to pilot the first and .second verslons of the

instrument. | kx
The second sample conSLsted of 11 women from.a wh1te upper-
middle class nelghborhood. Most of the women had worked at one -
time but were now spending most of their time witk their pre- .
school children. As a.grdpp their education level ;as above
average and some had had teaching experience. The purpose of
admlnlsterlng the questlonalre to this group was not to get any
prellmlnary data but rather to sollc+t comments/as to the con-
struction of the questionaire and the appropriateness of the items,
This was a very vocal group and‘had-many good‘;gggestions concern-
ing the instrument. ‘ . B ; 5 )
“erevised version of the questionaire wasiadninistered‘to
the third sample whfch'consisted of(a)class of”éo masters students
at Nova Unlverszty ; Of these students, 1/3 were parents of pre—
, school children, 1/3 were parents of older chlldren, and 1/3 had . -
no children. They surprlslngly enough represented & d1verse e

economic range. Agaln, the purpose of thls distribution was to

provide feedback as to the constructlon of the questlonalre and

4

[

the appropriateness of the items. v - ' . " :
Future samples w111 1nc1ude groups which are more'stratified-
;5'as to soclo-economldistatus. Immediate plans call for d1str1butlon 9;
to parents of children in a local preschool. They:will approxlmate

N . _
.a much more representative sample of the population of interest

15 . » :
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which is all parents of preschool children. .

o
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Data Rnalysis '

Other than very,obv10us trends 4n the data, the only thlng

of interest from the numbers collected is the varlablllty of

responses on the likert scales and the reliability of the

———

different Feliability measures which were built into the instru-

ment. On verson one of the questionaire it was found that the

likert responses were clustergd at the positive end of the scale.
Refer to Table 1.
Insert Table 1 about here = -

D . S — . — WD D ST W T . e o WS v W W SN W M Y T e e

- %

-

This problem of unequal distribution’'was somewhat remedied -

on the second version of thg,questionaire after the likert scales

+

were changed and somewhat operationalized. Refer to Table 2. -
. 4 “ald

L

Insert Table 2 about here
a 5 < J “

R - ——— > " o T -~ - - - - - W = > o v

~

As was mentioned, in addition to getting a very general idea.

as to how people would respond Lo the questionaire,’ the first two

adm;nlstratlons of theplnstrument were used to check 1nterna1
reliabillty. Section I in the first version of the ﬁnstrument
used a combination rank and then rating (Likert)'sca;e. Refer

to i;ztrument in the appendlx. This methgd was dropped in the
second version of the instrument because it was confusing to some

people and it was time consuming. The correlation between the

average rank and the avegage‘rating'was to be used as a measure

.16
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v‘_(j

of internal reliability, but this correlation was low which we'

Ve

attribute to the problems in filling out the form. However, the

-

. rankings were the same at the upper and lower ends of tﬂe rank,

” [

and this was felt -to be meaningful_given the small sample size

- and the confusien with instructions. - :
For the second version of the questionaire two different

forms of a mi?sure of internal reliability were built intb the

4
section which deals with the competenCies parents might want

B

! from their preschool children. This reliability measure was the

*

repetition of items to see if responses were Similar.

»

ne method of utilizing this reliability measure was to .

-

repea;;rord for word a competency that was already given. This

e for two of ‘the items. Anothér variation.of this was to

was d
\- ¢ A

*'slightly r. '“*%fa preViously given competency but retain the

same meanir§ . This was dagne for three competenCies. Similarity

I . '

of responding was determined bg gettiﬁg an average rating for

edch of the competenCies.and comparing ‘them. The data is given

‘in,Table‘B. As can be seen the average responsesis very cIosé in

both cases. For Similarly worded items ‘the maximum difference

“ . ,' .

.was_.2 and for. items worded the e;me the difference was only .1. ‘

. —
L ! . .,
“a s .o ) * v N

. “ .. ¥

- Insert Table 3 about here

- ‘.--t_ - v - om o an an > on WP on o -

. aliditx g <. _

-4 » 4

At this pOint other than face validity, which can be checked ¢
_« by referring to the instruments in the appendix, the only relevant

validity measure which can be discussed at this time is content

- T
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validity. The content validity was qbtaiﬁed'when selecting the

items for the questionaire. This was done by 1) looking through

the literature in early ghlldhood research to select items, 2)

F3 -

“1nterv1ew1ng parents to determine 1tems, amnd 3) hav1ng peOple whoa

are involved in the fleld of early childhood education reglew the

items. Also the items in the competency section were sorted as to

' cateabry to ellmlnate any overloadlng of, an’ area. )

.  Future measures of yalidity will include 1) telephone checks

%

of people in the samples.to determine how they interpretdd certain

a L]
items on the questionaire, and 2) chécks for criterion validity

K 2

byﬁlookiné at convergence of our results with similar information:

3
~ collected in a much more laborious manner. - ¥

»

° A
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wide ramnge of issues in early_chiidnood education. It can

Conclusions

, . . : . -+ .
. - ¢ »
‘The instrument developed in this study requires additional ¢ .

develobment work before it can be used confidently for the

purpose that it wad designed to serve. Most impdrtantly it

-

. ' 1
- requires a large scale reliability test. 'Reliability should be

-
@ a ' - , .
s . : 3 ’

“determlned through a test-retest application over a sample
containing elements of the desired target population. In

addition it must be tested in its role as a mail survey,.
. kY - “ h

It requires this in order to determine the expected rate of

»

returned questicnaires which are 1nvalidated “due. to respondent .

error as well as the/overall rate of return. If Satlsfactory

" results are obtalned in. both of these tests, then thetlnstrument

s g

can be sa1d to be useful 1n meeting its objectives.

-

In"its current form the instrument can be useé%l in sit- -

‘. . ' @ ’ - , ' 4
uations where the user can assemble his sample or population of .
Q . I . “ . ' ,
interest in groups for administration. 1In this situation the *

'ugex can answer questions and has his ?resence to motivate -

people to complete the questionairé. The instrument can provide
* Co )

useful information about the perception parents have of a

provide parental perceptions of the helpfulness and improvements

needed in most -of the 1mportant factors that affect their ability

to raise thelr child. It can alsouindlcate which competencies

. parents are concerned that their children possess by six years

.0f age. Within the overall:competencies it can distinguish

which broad groups of competencies are important; what agency

\—g T 19

Lo
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-is"percéived as being most respon51ble for thelr development;
.and within the troad groupings which irdividual - competencies

 are juﬁ%ed to be important. . . .

Tﬁis type.of information is likely to useful to a wide range

ho%'people%involved in early childhood education. Educational @
administrators can nse this type of infofmation to look at how
successfully they are meeting the wants of the’ﬁ?égéﬁggi child's

: parents. Addltlonally lt/pggv&deé them Wlth ldeas as to'what
parents percenﬂe as belng the school's respon51blity.
it glves fairly precise ideas as to what items parents wish
to have given emph;31s. Both of these{elements 1end themselves
to a currlculum plannlng that lS more respon51ve. On a broader
scopeathls 1nstrument provides guidance to the planner that must
look beyond the schools to the educational needs of the ¥
community. In- this area, the instrument °can provide guldance

as to the effectlveness of the varlous elements of the community

.that support Chlld raising. The’ ;nformatlon provided can indicate

D)

groups for which partic]ﬁfr elements are not providiﬁg adequate.
« support. More importan®ly it can point to needs which fall
between the responsib;rties.of the existing agencies and programs.

Finally this instrument can provide additional‘information to educa-
tional researchers who are explorlng the parent's role in ch;ld
development. While the 1nstruments 8 reliability and validlty
are insufficiently establlshed to make it the basis of a study,

vit-can provide information to help lower the amount of variance

that is attr:.butable‘ to error. S E e

Further research is indicated in two directions. ?he first. -

1)

p




is to adm1n1ster'the instrument to large and diverse groups '

of people._ Frpm these admlnlstratlons norming datq.could

ke developed which would allow comparisiseons of individual’
'findings to a breddty basedvsamnle. Additionally factor‘dnalytic

studies could be\eonducted with the‘éeta from Ahese same .administra-

| tions allowing for the distingnishing of groups of parents who’

° . L4

k"have similar response patterns. The‘second direction for

further research is’ 1n "the area of Educational Needs Analysis.

*

Careful work needs Eb/be done to establlsh what impllcatlons

k [

can be drawnm from the data provrded. SpeCLflcally it is important

]

to have information 1nd1cat1ng to what degree SES. is a factor

®

in response rate and if some correctlve weighting of the results

- a - - - .
o, v *

is necessary. ) . o
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Section I - number of responses
v ®
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Response Variability - Version 2
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, " TABLE 3 ‘ .
. B : -
Similarity of Repeated Items

Similar item First“Presgntation Second Presentation
1 - 20 T 7 2.2
. 2 1.7 ' . l.6
3 1.7 Co 1.8
Same: item A ' “
Y ''1.6 o \1..7
u 2 T 1.8 ) , 118
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APPENDIX 1

. \ Interviewer
’ \ ' *
' ’ \ ‘Interviewed
.

Statement of Purpose: \ *

We are graduate students at Nova University in Fort Lauderdale.
. We are studying things that affect you as a parent in trying to
_ raise your child in the years between birth and six years old.
. ' We are also studying the tyves of things parents would like to
see their children doing before they become six. Many peopile
in the past have wasted lots of time by assuming that they
. knew what was going on inswead of asking, the real experts, ’ .
people like yourself. We would appreciate it if you could-helps
‘us avoid a similar error by answering a few questions fbr us.

L~
i -

Forces--Situational Constraints--Natural Contingéﬁéiés: .

The first thing that we would like you to do is to name
some of the things that affect your ability to raise your child.
We are interested in things that both help and_ hinder’ you.

Would you please name five »>r more things that you ‘think are, :
imporxtant? . ’
W >
(If not understood, ask to name one -thing that might fit and
then confirm or deny. If uhable or unwilling, name (1) spouse, °
(2) meighbors, (3) educatiobnal materials.) E

-
t

3 )
"
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Here aresome additional items. Please check up to ten that
you consider very important, either as' helping or hindering. .’
Please read through them once before clecking any. Only check
as many as you chink are importangg . ~

Books available (For.instance Dr. Spock) - i

N

\Television s , .
v S ' .0
Outside play space available =~

|

‘Space ayailablérin the. house - . ‘ .
' Your child eoLe s o
’ Social commitments

Your duties in the home - s

Job outside the home

N

Available toys | -
.. = Your own knowledge, of child raising

Doctor and dentist s

o
.-Day care center = ‘', . ‘ -

3 ¥

@Q*\\\ Courses you have taken outside school

: Child development center ” ,
_Church . o e
Sohool systefn

Any other speclalized helping agency. (Name '

Frlends A ) : .
N ‘ child's grandoafents
Child's aunts and uncles .
o t h Other rjlatives,
*
“__‘ Ne.tghbors
5pouse i

" Child's brothers /sisters
—

¥ncome
Neighborhood . M" - 29 “
fRace. +

* (Continued on followingd page) ' ' L= '
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<

Crime'rgte
____city
_~;;.Pafent groups
— Yo?r healgh: St v
Other pagentq
;eeling about children in g¢general

My own persénality\\,.
P 5

-+

Happy home
ild genetic make=up
Child's‘personaliiy

»\

‘30
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Outcomes: . s : .
In addition to the things that affect your ability to raise

your child, we are interested in studying what you'would like
your child to be like when he reaches six. We would like you

to think about both skills you would like him to have as well

as what type of personality characteristics. Could you pleasé

‘name five or more of these things that oyu think aré important.’

We are more interested in what you think are very iimportatt, in

- other words, thinds which would disturb you if your child could °
not doi,them by age six. . ) ’ .

. (If not c¢ertain, ask to name one or two and then confirm or deny.
If will not, name (1) able to write ‘name, (2) plays baseball.)

5

2

. . .
[ *
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Here are some additional items. Please check the ones that you

think that it is very important that your child can do these °
things by age six. Read through them before checking any. Only .

check as many as you think are important.
Xnows letters ‘ .
Can.read along with adult ' K

Able to read easy 506}s~;. |

Can dress self without aid PR

ZPLays well\with other children
Knows numbers
Able to add and subtract ey

Able to color well e *

-

Able to write <letters

to write name .

1K
.
@

Able to write easy words

%
$

write words that oan read

Able to imitate

Able to cct“

' Able to pla& some sports ﬂ ‘ '
Play musical instrument o
* Able tO’SWlm , & 3 B S o
Talks easily with friend ) L

Talks eacily with adult outside family

Can play'alone .

Does Qct demand too much adult time

Does not fiéht with siblings/friends.

Can sclve simple ﬁroblem by self |

' 2 o

Can. dafice

. 3 ) ' s
. (Continued on the following page)(
e



e Gpod gsocial skills .
Ride bicycle @ ’ g ‘*’)

Feed self .
Dress self -
Tie shoes‘

Large vocabulary

R

Toilet trained . o
_____ Helps parents with chore§

—_ Good selfrimage |
Responsible

Rind SRR

|

" Fair

Respectful of feelings of others.

|

-

- Honest

4

33




APPENDIX 2

COLLEGE AVENUE, FORT LAUDERDALE, FLORIDA 33314 ¢ '308/587.6660

-~

Doar Parent: . .- L ‘ )

Recent Educational Research has shown clearly that the
period betweén birtn and six years of .age-is extremely

_ important in the growth and development of children. In
recent years massive Federal educational: and research L
programns have spent millions of dollars teaching and
studying chlldren. B . .

The result of this effort has been the unremarkable . .
conclusion that you as parents, are still the. overwhelmlngly
important element in your child's development. Despite
this fact no.scientific study has asked parents‘what
it is that affects their ability to raise their children .
_or what they want their children to learn and how they
‘want their ¢hbildren to act.- We are working on the
development of a questionaire that could be used
p throughout the country to ask parents these questions. | -
You as parents are the most lmportant part of this work,
- since it is only' you who know what you want for your
» ©¢hild's education. Your time spent in filling. out this
s questionaire would be sincerely- anpreclated. The answers
. to these questions will be used to determine what parents
want and need before programs are designed, buildings
constructed and other great -amounts of our tax money
sp:gt on programs that do not meet you and your child's
needs. . .

Many Thanks,ae ' ' - - _ o e

s

John E. Bailey III '
Project Coordinator o

-



' PERSONAL. TNFORMATION

3

\}n order to analyze the responses to this questionaire
most effectively, some general information about .
you is necessary. This information is not absolutely
necessary so feel free to skip any item that you want to.
. Please circle the correct answer.,
Income . i —
a) $3000 or below b) $3001 to 9000 c) #9001 to 15,000
e) $154901 or above
. Race ' . o

"ia) White b) Black c) Other <

Education . . ‘

g) 41 years or less ., b} 12-15 years c¢) 16+ years

Number of Children . , - | , , '

&) 0. b) 1 ¢)2-4- 4)5and over - ) -
Hargtai Status ,_’ | ‘

a) Married b) Husband/Wife desd or divorced o) Unmarried

- ) ‘

8chools Available ‘
_ 8) 6 year old only b) 5-6 year olds ¢) 4-6 year olds -
e) 3-6 year olds £) 2-6 year olds ‘g) all ages

™y
‘R;,\

X

1




QUESTIONAIRE
S

This questionaire is ‘ednstructed in two parts. " The .
first part asks jou to rank what effeet several ‘
things have on your ability to raise your child
both in importance and in terms of whether they help
Jyou or hinder you. The second section asks you to judge -
. Whether several skills.and personality characteristics
" are important for your child to have by the tlme they
are s1x years old.

One of tﬂz key features of this questlonalre is that it
asks questions to you about’ you and your child in

terms of the situacion as you face it today. Many ~

"experts" have speculated about what "ggople" want.
or .need and have made large;erroré in the process. We
. want you to please answer these questions not in .

terms of what other people think but in_terms of what e
you know about your l;fe and your child.

SECTION T .- R | o

. T ghls sectlon contains 11 forces or things that may have
gsignificant effect on your ability to raise your child.

For instance the-first item is school .which may provide ™
an_ important assist -to you or may be of no help at all.
We are tryingz to’determine for each-of these items how"
much effect they have on your abilivy vo raise your child .
and whether that effect is positive or negative. '~ There
are-two paprts to this section. The first.asks you to :
judge the importance of these fzctors in raising your

..ohild. The second asKs you to judgze whether these
factors assist,you-or hinder you.'. ) ,

Bart 1 ’

5

\_~Please rank the items listed below trom 1 to 41. 1 repre-

sents the item that has the most effect (either positive
or negative) on ‘your ability to_ raise your child and
11 -represents the item that has” the least effect,

”

EXAﬁgE ¢ You are going to nail a board Rank the items
rgm;rdto 3-that are most to least important in naillng
a bo :

v

3 _ Cup of Coffee ™ . .
1  Hammer '

2  Interested Neighbor ..



-

For these same'itémé please sc¢ale the items from 1 to .

7 on tho scale below. 1 is very important and 7 is -
not important. ' .

‘e s,
[

5
EXAMPLE: Important » ) : .Not Important.
Cup of Coffes 1 2 3 4 507 °
Hammer f 1.9 3 4 5 6 7 Do
Interested Neighbor 1 2 | 3 @9 5 6 7
‘_-’\. * -
N g .
- \ ' l& .
| cxf ¢
»
[}
v ‘ [a
. .Q
37
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‘Part 2 . o ’

In the same way as in Part 1 ,please rank the items from
1 to 11. 1 is the item thut helps you the nost and
11 is the ‘item that helps you tHe leasts’
‘. . {
. EXAMPL:.: . " 7

2 Cup of Coffee
41 Hammer

.3 Interested Neighbor °

e . ®

Again as above, please scale these items on a scale of °
1 to 7 in terms of their helpfulness to'you. 1 is
very positive and 7 is very negative. o

EXANFLE: ;3,-7 Positive " Negative
Cup of Coffee - 1 2 B 4+ 5 6 7
Hammer \ @ 2.3 4 5 6 7
¥ Interested Neisﬁbozj .1 2 3 4 @ 6 7
- )

a

@
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'SECTION 11

L.

This section contains many skills and thlngs that chlldreu
acquire when they srow up. Many people consider that
it is very 1mportant that their children can do-géne
of ticse things by the time that they enter the Tirst
grade. They also consider some of these skills to be
unnecessary or even harmful at age six. We would like
to know how important you feel it is that your child ,

. : has these skills by the time he is 81x. ’

’ . This section of the quegtlonalre is divided into two

parts. The fivrst part asks you to consider the importance
~ of some groups of skills. The second part asks quections
. about -specific skills. -

Part 1 .

\

Please rank the following 5 items. - A:rank of 1 represents
the group of skills which you. consider 'most important

for your ghild to have by age six. A rank of 2 indicates
- the 2d mo®t importunt-and so on.

" EXAMPLE:. . You are going to nall a board. Rank the’Foilowing
8Kill categorles .as ta thezr 1mportance. 5 ’

2 Architecture :bllls- knowledge or constructlon
~ 3  Social Sklllo— conversational ablllty and personality
1 Phy51cal skllls- gight, strength and coordination

o

4
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Please rank these items.

L4

- 8OCTAL SKILIS- talks easily with-children and adults;
expresses himMer self well; plays well with other

children; acts appropriately in most social settings.
v .

. % .
PHYSICAL SKILLS~- can play catchj; can swing; engages
in some sports. - *

¢ EMOTIONAL ADJUSTMENT- has a good self-image; i3
) responsible, is respectful of other people!s :
feelingss;. is happye. ‘

SELF-H iLP AND CHORES- keeps self rela¥ively clean;
‘ dressés self; picks up roo. sakes out trash; etce

. ACADEMIC SKILLS- recognizes numbers and. letters;’

' ~ does very,simple”arithmetic; recognizes colors;
beginning to read and write.

"

@

F 2
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nPhrt 2

Please rate the following items o a scale from 1 to 7. FK\
These items are skills which you may or may not think are .,
important for your child to have by the time he is six ®

Years old. y v

A rating . of 1 indicates that you feel it is ve y important
that your child could do this at age six and t at you would
spend extra time and/or money to help him aquire this skill.

A rating of 2 would tell us that you think it-is important ,
that your child be able to do this by age s and you will .
Probably spend some time or money helping him with it.
3
A rating of 3 indicates that you don't have a strong ’
greference either way. If he does it fine, if he doesn't
ine. .

A rating of 4 would tell us that you think that this is ~
Probably not a skill. that you would want your child to have ‘
. at age six but you wouldn't be too upset.

A rating of 5 indicates that you feel ‘that having this skill
at age six would be harmful to your child and you would not
¢+ like him to do this. R

EXAMPLE: You are going to nail a bord. Rank the following
8kills as to their importance. .

' | & ;>° & A

., & & 4
& $§ &
' 4 & F of &
. ) S 4y , \

% S§ 2§ 3

Able to grasp firmly ‘.

&
2
Very sensiiive hands 1 2

Able to detect sounds 1 (::),

. » »4 )
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‘ Able to imitatg others

Please circle the approprgate number%ﬁ

-

Knows 1etters°
Rides b;cy“cie -
Feeds self
Obeys parents
Dresses self -
Reads easy books
j Plays catch
ﬁood self-image
'Palks easily with friend
Can play alone
ﬁecognizes bésis‘éolors
Self motivated

Knows numbers from 1 to 10

Able to write name

Can solve simple problems
with out others help

.Expresses basis desires 1 2.
(cold, hungry, thirsty) :
Can dance ' 1 . 2 .

Enjoys learning ° ' 1 2

Plays well with other ) 1 2
children '

Honest . - 2

Respectful of others p 1 2
feelings '

Able to swim | ‘

taa
-
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‘Please circle the appropiiate number.’

& & B
" s‘?\ F s T N
& &0 o £
. &élr n? ‘Oé" o & \
88 & 85 & & T
. Writes easy words <1 3 "4 5 .
Can color well ' 12 3 4 5 .
" L ‘ _ ¥
Fair with others 1 2 3 4 5
‘Understands space and 1 - "3 4 5
. quantity relationships " . :
Able to "act": T 2 3 4 5
Belief in God v 2 3. 4 -5
Does not demand téo i 2 -3 4 5
" , much of adult time - o
Self control | | 1. '92 - I 5
h ' Enjoys'leérning . 1 2 3 4 5
Khows numbers from 1 A 2 3 - 4 5
to 100 ) :
" fToilet trained - , 1 2 3 4 . 5 -
- ‘- ) . * r
Rides tricy§1e' . , 1 2 3 4 5
_Plays musical instrument 1 2 3 4 5
Able to explain sexual ' 1 2. 3 4 5
functions ’ :
Can add and subtract .1 2 T3 -f4 5
from 1 to 10 '
Reads familar book with 1 2 3 4 5

adults help -



»

Please circle the appropriate number.

i

. &
. § 5
» 57 &
A& §
. oo “l., N
Able to write all letters 1 2
N . . .
Keeps room clean ’ 1 2
. ¢ ’ .
Happy and éheerful most 1 2
of the time : ‘
F [
‘Palks easily with adult 1 2
outside of family
Helps parents with simple 1 2
- household cho;es ) ,
Strong religious beliefs R 2
~
N : |
Does not fight with %iblings 1 2
“or- friends
Better tﬁan average working { 2°
voéaQ?Lary '
Better than average social 1 2
ad justment B
Bersistent in most actions 1 2.

46
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Thank you very much for your cooperation.
, o , .

This questionaire is designed to be filled out anonymously.
However, we will be compiling the results of this research
within the next month and if.you would like a sugiary of
the findings please print your name and address below.

All ;nformatién iggstriétly confidential.

name ”_ .
address ° o ’ ‘
~ city,state,zip 7 '

o4
t

Also, hecause this questionaire is still in the stages of
development, we would like to contact some of -you as to
your reactions to this sul'vey. If this is all right then

" please include your telephone number. A

L4

telephone



APPENDIX 3

b

‘e

. ' N e K
N QVA u N 'V E n s lTY- COLLEGE AVENUE, FORT LAUDERDALE, FLORIDA 33314 ¢ 308/587.6880
. ) , — a ,

14

‘ . ,
' Dear Rarent:*

° We need vour help. In recent vears massive Federal education-
al and research programs have spent millions of dollars
teaching and studving children. The result of this effort .
has been the unremarkable conclusion~that vou as parents
are still the overwhelmingly important elment in your
child's development. ’ .

This questionaire asks you what you want for your child's
education. We sxncerely aoprec1ate your time spent -
filling out this questlonazre since you are the only ones
.who can answer these questions. Your answers will be

used to determine what parents want and need before programs
are designed, buildings constructed and other great amounts
of our tax money spent on programs that do not meet you

and ycur child s needa.

. " i

ny Thanks, : : T ' "

. il . : -
’ (F? .Z;éﬁ' - .. :
ohn E. Bailey III” : : .

Research Director ‘ .
“EDEN Project n .

.
",3.? 4. . L] } & .
o .
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_ N nVA u N lv E n s lTY COLLEGE AVEMYE, FORT'LAUDERDALE, FLORIDA 333“‘ L] 30575.7'3550
~ . ‘

R a y s .
. QUESTIONAIRE ! 5

. This questionaire is congtructed in two sections. The
first section asks you teé decide what effect several things
have on your ability to raise your child. the.second section
asks you to judge whether several.skills and personality
characteristics are important:for your children ‘to have
by the time that they are six years old. '

i

One of the key features of this guestionaf§e is that it

asks questions to -you :about you and yourschild. ’ . .

Miny "experts" have speculated about what "people” want

or need and have made large errors in the process.

We want you to please answer these questions ot in terms

of what other people think but in terms of what you know
_about your life and your child. 8 , _

SECTION I | R ' .
This section contains a number of things that may haye.

a significant effect on your ability to raise your child.

There are two parts to this section. The first asks you -
to judge whether these factors help you or hinder you:

in raising your child. ;he'second part asks you whether .

an, improvements in any of these things are possible. a

GENERAL INSTRUCTIONS *

For each item please rank it from 1 to 5 as illust:atéd

below. - > &
EXAMPLE: If ybu were going to nail a board how would
you rank the items listed below.
R Helpful - Hindrance
Cup of .Coffee 1 2 @) 4. s
 Hammer ® 2 3 s
. . Interested Neighbor N 2 3 (::7 5

¥ "~
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P4
PART 1: llelp-Hindrance

Please circle your choice. o jb

* " YOUR DOCTOR . .« « o o o' w ..

YOUR CHURCH . . . ¢ .« .+ o« . .

.,
[

PARENT GROUPS YOU ARE IN . .. . ; ..

ANY OTHER HELPING AGENCY . . . . .

BOOKS ON CHILD RAISING. . « o « .4 .

YOUR RELATIVES €. . . . . . . .-

YOUR Nsrdusonuoou e

A 3

SCHOOLS- including publlc and prlvate.

*’‘nursuries, kindergartens, day care,

. centers and preschools. -

L FRIENDS. .« .+ .« . . oL § iy

'PLAY'AREA:;nside house, yard. %.\ . .
. ) ' ‘
TIME AVAILABLE WITH CHILD. P e .

OWN KNOWLEDGE AND EXPERIENCE IN CHILD.
RAISING R K .

. HUSBANDVWIFE .‘ [} L[] ° ® ‘ o L) ‘e [}

BROTHERS AND SISTERS—-and other .children

living in the home
YOUR CHILD'S PERSONALITY .: « o o o

YOUR FEELINGS ABOUT CHLILDREN. . .« .

" CHILDRENS BOOKS c e e e e e

cuILanus’Toys Coet e e e e e
CHILDRENS PROGRAMS ON ™. . . L
YOUR‘CHILD 'S GENETIC INHERITANCE' S .
" YOUR INCOME S e e e e e e e

YOUR MCE LI L] . ] o o ] o [ (.

L LY
-

o R e T e e

S

e

[

~ -~

NN NN YN

NN NN

~N

§ a5 8
§F oF 4
2- 3 4
2 . 3 4
2 3 4
2 3 4
2 3 a4
2 .3 4
2 3 4
3 .4
3 4
34
3 4
3 4
3 $
3 4
3 4
3 4
.,3.-. 4“
R
3 4
3' .
-3 4

7 I I Y T T Y Y
: . : £y
{s

"t o o W
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PART 2: Improvements Needed Aag/a I g <9
o N 50 §0 Yo 8p
& § Hg 9§ §2 8
| o €5 45 g5 95 S
YOUR‘DOCTOR...........:.........‘........; 1 wz 3. ., 4 5
. 4 P H o : N
YOUR CHURC“.....“....l..............“:..... 1 ‘2‘ 3 4 5
- - o4 ’
PARENT GROUPS YOU ARE IN. o'.ooooo.‘ooooo:oo :‘1 2 . 3 4‘ 5
ANY OTHEIi HELPING AGENCY\.\..’..,G.,..O.O..00.. 1& 2 - 3 4 5-
'BOOKS ON CHILD RATSING.....swecceveaneaes 1 2 3 4 5
YOUR RE{I‘ATIVES........Q......‘;..."....... 1 2 3 " ’ 5
. : 3 ’
YOUR‘NEIGHBORJ{OOD’...................‘..... 1 2 3 * 4 5
SCHOOLS~- including public and private.... 1 ) 3 4 5
nursuries, kindergartens, day care,
centérs and preschools.
FRIE?‘DS..........’?.'...‘...........'.......'1 ‘2 3 4\ . 5
PLAY AREA-inside house, yard....ecceceses 1 2 3 4 5
TIME AVAILABLE WITH CHILD......eeconsevas 1 2° 3 4 5
owN KNOWLEDGE AND EXPERIENCE IN CHILD.... 1 2 3 4 5
RAISING . -
nUSBAND/WIFE.;...ooooo’oo;@ooo.ooso.ooooooooo 1 2 3 ‘ 5
'BROTHERS AND SISTERS-and other children.. 1 2 4 ‘5
~ 1iving in- the home
N ) r 1
YOUR CﬂILD.S PERSONAL‘ITYQQooooooootoooooo 1 2 3, 4 "»5
) ,\YOURFEELINGS’ABOUT CRILDREN........OO....AI /-.2 3 N 4 [ 5
mI‘LDRENS BOOKS.;..........H;....‘. .‘....... 1’ 2 3 4 S )
' CHI;JDRENS 'L'OYS..._. O...“.................. 1 r2 3 v 4 . 5 "
3 4 i ‘ \ *
CHILDRENS FR.OGRAMS ON Tv:oo'po‘ooooooooooovo 1 2 3 * 4 5
I} iy - o~
YOUR CHILD'S GENETIC INHERITANCE..........l 2. 3 4 .5
YOUR INCOm.‘...‘......':......‘....‘...5...... 1 2 3 '.t4 ‘.sﬁ‘
Q . ' - -” .
EMC YOUR‘ MCE...t.....i...................5.1.. 1 2 3 14‘ 5



SECTION 11 .
)
This section contains many skllls'and thlngs ‘that children can do
as they are growing up. We would like to knéw how lmportant you
think it is for your.child to do -these things yhen he EP six.

rd

Part 1 ' % . "

. Please rank the following 8 items. A rank of 1 represents the group
of skills which you consider most important for your child #o have by
/ age s8ix., A rank of 2 indicates the 2nd most 1mportant and so -on. :

SOCIAL SKILLS - talks éa51ly with other chlldreﬁ and adults;
expresses him / herself well; acts approprlately in most
social settlngs.

]

-

PROBLEM SOLVING - solves problems eaSLly is creative in
"> many situatiors, ‘!

PHYSICAL SKILLS - good coordination; can play games well,
has good strength. P

EMOTIONAL RDJUSTMENT - has‘good self-image; plays alone
sometimes;. happy most of the time. . >

\ - LANGUAGE SKILLSI; talks clearly, has good vodabulary, .
communlcqtes well. . ;

4

SELF-HELP - bathes, t011ets,$ana aresses him / herself;

- . helps with 51mple ‘chores. - .

‘ACADEMIC SKILLS - learnSweaSLly, does well in school.

«*‘MORAL GROWTH - respon51ble, resPectful of others. -

N |

Part 2 . S

k]

Who do you thlnk is primarily responsible’ for helping your child to
do ‘these things? Please clrcle one of the 1tems following each

‘category. . L L .

- SOCIAL SKILLS. , . . home . scheol home and school , other
PRdBLEM SOLV&ﬁS‘, . home séhool“ .;ﬁo%e and school other
EMOTIONAL ADJUSTMENT ~ home school L home and school other
‘LAQG?AGE SKILLS o« e home ~ 'school ﬁome and school : otPer
" SELF-HELP . {; ) . home .s;hool ‘ home and school " other
ACADEMIC SKILLS . .. home: school | home and school | other
MORAL GROWTH . . . home schooavv . home and school” other

RIC 52




Part 3 ‘ ’ . - . ' . ‘ . . r

' Please rate the items in this part on a scale from 1 to 5. - The

ratlngs are explalned here. ..

SPECIAL HELP - I would spend extra time and/or money to help my
child do this by age six.

NORMAL TRAINING -~ I would hope that my Chlld coyld do this as a
result of dgeneral training by myself or others.

" NO STRONG OPINION - I have no strong preference either way. If

he does it .fine, if he doesh't. fine.

- RREFER NOT ~ I would probably like my child to do thls at age
mﬁ?ﬁﬁt

six but I wouldn't be

HARMFUL - I do not want my child to do this and I feel. that at age

“Please circie the appropriate number 4§$ “_4? ‘§§ . .
o ' A
: - . 4‘}? oy oF & f
L @ S§& & 4
Puts toyS away « . _ +« « o« o« o« o 1 2 ? 4 5
Can make self underspood S | 2 3 4— 5
Better than avenage coordlnation o. o 1 2 3 4 5
and strength

1 Develop; and expiores own ‘interests . 1 . 2 3 . 4 5

H3Caﬁ'ﬁake believe . ; e e + e « 1 2 3 . 4 5
Obeys Parents most of the time ' e 1 2~ 3 .4 5 -
Understands}bae}cs of sex .. . . 1 2 3 4 5
Can write most lettere P | 2 -3 # 4 5
Plays well with other children . . 1 2 3 4 5
Knows numbers from 1 to 10 . . . . 1 2 3 4 5
~§peech is clear. . ,. e | 2 3 4 5

' Can ride a tticycle . . . . . . 1 2 -3 4 5

" Able to write name. . . . . . . 1 2 3 4 5
Toilet trained . . . . . . . . 1 2 3 4 5
Reads easy books , = . . . . . 1 2 3 4 5
BeliefinGod -« + . . . . . . 1 2 3 4 5
fan solve simple problems wi;hout . 1 2 3 4 5 A

O

[j{}: others‘help

8ix this is harmful.

w

L4 §

53

-




®

f/‘

Please ciicle the appropriaté'number

‘Knhows letters e . ' . . . .

i

Ties shoes . P . . .

Ry

Better than average ability to
solve problems ’

[ a2

' ' 5
Talks easily with adult outside of

the family °
Self mbtivated « o e o e e
Able to swim « e o e e e
) N L
Honest ] \\0\ . ] . - Y )

: Can play alone \\\ :- - . . .
Recognizes basic colors . . .
" Demands little ?f adults time .

£riond . .

3
[ )
2
4]
0
[4]
4]
[ B
W3
:i.
f
it
(%)

Plays catch with large ball

Expresses basic desires (cold,
hungry, thirsty)

Respectful of oth;r§ feelings .
Can put simple puzzle together
Feeds 8elf . .« ¢« ¢ o "o« o

Responsible ». . . e e e e

Helps mother with simple chores |

Better than average self-image and

happiness
Riées bicycie' e e« e« o e
Self;c;ntrol e e e e e e
Gets along with other children

/a

-

S L N I

(]

51

N T R T R~ R R R L

£

N NN N NN NN

N

Ed -
N
¥

N NN

NN NN NN

s 8
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£ ﬁ
3 4 5
3 4 5
3 4 .5
3 4. 5
37 4
3 4
3 4
s
3 4
37 4
'3 4
34
3 4
3 oy 5
3 4 ‘s
3". 1 5
3 4 s
3 4 5
3 4 -5
3 4 5
3 4 5
5
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O

- Enjoys iearning e ” v ‘ ° ° ° .

Please circle the appropriate number

Better than average social adjustment

Can use a pencil to draw simple . .
pictures’

Helps parents with simpic ‘res . .

. Strong religious beliefs. . . + .

Follows simple directions . . . .
ﬁonest. . e . e ' . o.; e e ® -
Can Count tO 10 e e .o . . . .

Listensqin & group- . . . e i .

@

'Has fairly good memory . « « o o

Happy and cheerful most of the time .

Does not fight with siblings or :. —
friends '

__—Bétter than average in school e .

Strong self-imageé'. . .« « o o .

Fair with otheré e e e e e e o

;
{

A

Can ride a tricycles . . . . . o -

,Wili sit aloné quietly . . e e e

Can color well . . ¢« ¢« o o o

¢an dance. . . . . o« o o o e

" Dressges self with liicle help . . .

Can do simple addition and .. . . .
subtraction

Better than average vocabulary.. . .
Can be separated from parents . . .

Better than average in dressing, . .
bathing, etc.

*
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-

PERSONAYL, INFORMATION

Thank you very‘ﬁuch'for your cooperation. Since this question-
aire is being sent to many people, over a large area, we

would like general information about you. These answers .
are needed so that programs can be designed for the groups A
of people who want them. You-can remain anonymous, and in
gny case all informavion is congidential.

Please circle your answer.

Income - .

a) $3,000 or below v) $3,001= 9,000. ¢) $9,001-15,000
d) $15,Q001 or above

Race ' _

a) Waite b) Black ¢) Other

Education

a) 11 years or less b) 12-15 years ¢) 16 or more years
Number of Children ; B

a) 0 b)1 ¢)2-4% d) 5-7 @) & or above

unber of Children- Six or-Undei .
a) 0 b)1 ¢) 2-4 4a) 5 or more
Marital Status f '

a) Married b) Husband/Wife desad or divorced c) Unmarried

School . Available to Your Children

a) 6 year old only b) 5-6 jears olds ¢) 4-6 year olds
d) 3-6 year olds  e) 2-6 year olds f£) Infant-5 year olds

Do You Have Any Children Infant-( Years in a Pre¢=-School or
. Day Care Center?

a) No bj 1 ¢) 2 or more " \



'
- -
» -
‘ .

i
'

| l

- This questionaire:is designed to be filled out anonymously.

However, W@Qwill be compiling the results of this research
- within the] next month and if you would like a summary of

" the findings please print your name and address below.

A1l information is strictly confidential.
/e .
name Y

address =
city,state,zip

Also, because this questionaire is still in the stages of
@evelopment, we would like to contact some of you as to
your reactions to this survey. If this is all right then
Please include your telephone number. N

telephone




